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Executive Summary 
 

This report documents the implementation of Positive Behavioral Interventions and Supports 

(PBIS) in Loudoun County Public Schools and provides information pertaining to the context, 

input, fidelity, and impact of PBIS through 2014.  As of the 2013-2014 school year, seventy (70) 

schools implemented the PBIS framework.  In general, schools implementing the PBIS have 

found that as disruptive behavior decreases, academic instructional time increases and schools 

are free to address the instructional needs of students.  PBIS also helped schools utilize student 

data to intervene in a more proactive manner.  This report was completed by the Behavior 

Support Coordinator and the Consulting Teacher who support the implementation of PBIS across 

the school division, along with Abigail Rzepnicki, Teacher and Internal PBIS Coach. 

 

Key findings: 

 The rate of office referrals has decreased by 9.69% for schools implementing PBIS since 

the first year of implementation.   

 Since 2007, PBIS schools have cumulatively gained approximately 376 hours or 58 days 

of instructional time for students.  This has also freed the administrators from dealing 

with behavioral issues so that they can focus their attention on instructional support for 

students and staff.   

 Throughout the 7 years of PBIS implementation, there has been approximately a 47% 

reduction in the rate of out of school suspensions and a 22% reduction in in-school 

restrictions from the highest year to the most recent school year.  Both suspension and in-

school restriction showed a reduction in rate in the most recent school year. 

 Sixty-five, or 93%, of the PBIS schools in cohorts 1-7 scored above the 80% criterion as 

measured on the post-School Wide Evaluation Tool (SET). 

 Across all cohorts, the Reward Expectations subscale of the Team Implementation 

Checklist (TIC) was noted as a strength and all veteran schools that completed the 

Benchmarks of Quality (BoQ) reported that the Expectations and Rules Developed 

subscale was a strength. 

 The Tier 1 walkthrough results indicated that, across all 70 PBIS schools, 80% of 

students who were interviewed were able to state the school-wide expectations, 90% of 

staff were aware that there was an established PBIS team, 82% of staff were able to state 

the school-wide expectations, 84% of staff noted that they had taught the school-wide 

expectations, and 50% of staff reported that they had seen their school’s discipline data as 

of the end of the second quarter. 

 Results from the 2014 PBIS Team Survey indicated an average rating of 4.2/5.0 across all 

14 survey questions measuring satisfaction with and fidelity of the PBIS framework at 

the school level. Further, over the past three years of survey administration, ratings have 

increased in the following areas, illustrating an increase in positive behavioral practices 

within the school environment: “I communicate with parents regarding their child’s 
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behavior”, “I regularly receive data about behavior concerns across the school”, and 

“Staff and students in this school show respect for each other.” 

 Out of the 13,530 students who responded to the PBIS Student Climate Survey in 

February of 2014, the subscales of Rules and Expectations, School Safety, Teacher-

Student Relations, and Opportunities for Social-Emotional Learning were rated favorably 

with average scores ranging from 3.13-3.49 out of a possible score of 4.0 across 

elementary, middle, and high school levels. 

 The PBIS Student Climate Survey subscales of Opportunities for Social-Emotional 

Learning, School Safety, and Teacher-Student Relations were rated as areas of relative 

strength from both the Fall of 2013 and Winter of 2014 PBIS Student Climate surveys. 

 Upon a review of 2013 and 2014 PBIS Student Climate Survey Data, the greatest 

increase in positive ratings was noted at the middle school level with increases in positive 

perception of practice regarding rules and expectations, school safety, and opportunities 

for social-emotional learning. 
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Documenting Context 
 

Since the time of the last PBIS Evaluation Report, the Superintendent for Loudoun County 

Public Schools mandated the implementation of PBIS in all schools in the fall of 2012.  As a 

result, the remaining schools were divided and trained in the summers of 2013 and 2014 with the 

plan to train additional schools as they opened.  Beginning in June of 2013, the New Team 

Training focused not only on the critical elements of PBIS, but also Bullying Prevention through 

BP-PBS (Stop, Walk, Talk) and Expect Respect. 

 

Context indicators for a SWPBIS (School -Wide Positive Behavioral Interventions and Supports) 

evaluation detail the goals, objectives, and activities of the program and serve as a foundation for 

identifying required resources, assessing expected and actual implementation, and analyzing 

expected and actual outcomes and evidence of performance. The information verifies the extent 

to which expected systems and practices grounded in behavioral theory and research evidence 

are planned and part of the program. This component of the evaluation is a measure of the 

congruence of expectations and practices. It is a marker of whether support that should be 

available is available, a report of who is providing it and receiving it and where, when, and why 

it will be provided. Context indicators and assessments represent data gathered before a SWPBIS 

program is implemented or as part of planning to implement it. Core context evaluation 

questions and examples of indicators that address them are described in the following sections. 

(Evaluation Blueprint for School-Wide Positive Behavior Support, 2010). 

 

An integrated approach to School Improvement:  Focusing on Instruction and Behavior 

Beginning in the 2013-2014 school year, Loudoun County moved to a new School Improvement 

Plan system called Indistar.  Throughout the school year, administrators received professional 

development on how to self-assess their current practices, select indicators of priority, create 

tasks to achieve desired results, and monitor the progress of the plan.  From the indicators that 

were selected by administrators, TA01, TA02, and TA03 are required by all schools and, 

guidance from the Virginia Department of Education (VDOE) has indicated that it is important 

to include both instructional and behavioral tasks to address these indicators.  This collaboration 

between initiatives from the Department of Instruction and Department of Pupil Services has 

been an important step forward in integrating both instruction and behavior within a plan for 

continuous school improvement. The required Indistar indicators can be found in the chart 

below. 
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Table 1 Required Indicators in the School Improvement Plan             

 

What Support was Required? 
The PBIS Implementation Self-Assessment and Planning Tool is a guide for (a) documenting the 

status of PBIS organizational systems, and (b) developing and evaluating action plans. School-

wide teams complete the form and specify how the information will be used. Key features (e.g., 

leadership team, funding, training and coaching capacity, evaluation) reflect details documenting 

the status of the effort. Existing activities, initiatives, and programs are reported and extant data 

(e.g., suspension/expulsions, behavior incidents, discipline referrals, attendance, achievement 

scores, dropout rates) are included as contextual information on planned and/or provided levels 

of interventions. The goal is documenting expected systems and practices and the extent to 

which they are in place to direct the course the program is taking to achieve its goals (Evaluation 

Blueprint for School-Wide Positive Behavior Support, 2010). 

 

Documenting Available Support 

The Department of Pupil Services within Loudoun County Public Schools provides support and 

assistance to the identified PBIS schools and alternative programs within the county.   The PBIS 

Coordination team has a focused Action Plan and meets monthly to define and refine the work 

being done in PBIS schools.  The Coordination team consists of the following individuals:  

Assistant Superintendent for Pupil Services, Director of Student Services, Director of Special 

Education,  Director of Diagnostic and Prevention Services, Coordinator of Behavior Support, 

Director of Research Office, Supervisor of Student Support Services, Supervisor of Secondary 

Special Education, Supervisor of Programs and Services, Supervisor of Information 

Management, Supervisor of Outreach Programs, Coordinator of School Improvement, 

Coordinator of Pupil Services, Coordinator of Head Start Program, Principals (Elementary and 
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Secondary), Behavior Specialists, Early Intervening Specialist, Consulting Teacher, School 

Psychologist (external coach), and Special Education Teacher (internal coach).  

This team has taken the lead in implementing the PBIS framework in Loudoun County. During 

the past year (2013-2014), individuals and schools receiving support continued to develop the 

framework being implemented in 70 schools throughout the county.  A full-time PBIS 

Coordinator as well as the supporting Consulting Teacher and Behavior Specialists from the 

district level have provided training, support and coaching to each school along with working to 

expand efforts for the upcoming year. This approach has greatly increased the capacity to assist 

implementing schools. 

Loudoun County participates with an active team from the Virginia Department of Education 

Training, PBIS of Virginia Coordinators, and Technical Assistance at George Mason University 

that includes the surrounding counties of:  Alexandria City, Culpeper, Fauquier, Frederick, 

Orange, Manassas City, and Prince William. These PBIS Regional Coordinators lead their 

school districts with monthly meetings that focus on coaching and training, evaluation, visibility 

and support. The PBIS Regional Team supports increasing the number of schools implementing 

PBIS and in evaluating efforts to improve academic and behavioral outcomes for students.  

Resources are also provided via their website www.ttaconline.org.   

 

Who Provided Support? 

High quality implementation of PBIS programs begins with professional development and 

focused support. Individuals providing professional development should be described as part of 

the context evaluation. A professional development planning directory is included on the next 

page (Table 1.1) to highlight those individuals who have provided support to the PBIS schools 

over the past year.   

 

Documenting Who Is Providing Support 

During the 2013-2014 school year, nineteen new school teams and coaches participated in 

training with Dr. Terry Scott, Chair of the Special Education Department of the University of 

Louisville.  The two-day training was completed in June of 2014, followed by one additional day 

of school-based team work at their schools to develop their Action Plans.   Loudoun County 

Public Schools has created a PBIS binder which is provided to an administrator as well as the 

PBIS internal and external coaches and is also available within the PBIS course located on the 

VISION site.  Each school team also receives on-going support from the PBIS coaches who aid 

in the planning of each step in the implementation process and attend the school team’s monthly 

PBIS meetings. These coaches help the teams develop goals and plans, analyze data, promote 

faculty and student participation, and assess implementation.  PBIS schools also have the option 

of inviting the PBIS Coordinator to aid with presentations to the staff, joining them during their 

http://www.ttaconline.org/
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summer Action Plan meeting, and/or to conduct parent trainings.    PBIS coaches are an 

extension of their existing positions, and internal coaches (school-based personnel) often include 

administrators, deans, specialists, school counselors, general education teachers, or special 

education teachers.  External coaches are based out of the Department of Pupil Services and 

include individuals such as consulting teachers, school social workers, school psychologists, and 

educational diagnosticians. Internal coaches (school-based personnel) often include 

administrators, deans, specialists, school counselors, general education teachers, or special 

education teachers.  In addition to the two days of training for new school teams, new PBIS 

external and internal coaches are also provided with specialized one day training on how to be an 

effective coach.   

PBIS coaches and their administrators are also offered Star_Web/PBIS training throughout the 

year.  As of July, 2014, Star_Web has been replaced by the Phoenix Student Information System 

(SIS) and training will be subsequently tailored to reflect the changes within the new system.  

This training consists of a detailed explanation/demonstration of how schools can view their 

school data to better analyze where they might focus their attention.  Monthly coaches meetings 

are offered to provide professional development focused on areas of need that have been 

identified by school teams.  

In February of 2014, administrators (principals, assistant principals, administrative interns, and 

deans) from all 70 PBIS schools were invited to attend a meeting focusing on discipline 

disproportionality.   Sixty-four administrators attended this workshop, representing 34 PBIS 

schools.  This workshop was presented by Dr. Ryan Tyler, Director of Research, and Mr. John 

Lody, Director of Diagnostic and Prevention Services.  During this workshop, Dr. Tyler 

presented on discipline data while Mr. Lody presented on school discipline data specifically 

exclusionary methods and zero tolerance approaches and alternatives that improve student 

achievement and school climate.   

During the month of March, all 70 PBIS schools were invited to bring five team members to a 

mini-conference which consisted of multiple sessions delivered by administrators, internal and 

external coaches, specialists, and teachers.  Topics included Restorative Practices, Classroom 

Behavior Management across the Tiers, FBA/BIP, Expect Respect (required session), Class Dojo 

(elementary), Data Based Decision Making, Running Effective Team Meetings, Embedding 

Developmental Assets within Curriculum, Specific Case Studies Highlighting Tier 2 and Tier 3 

Supports.  Due to inclement weather, the mini-conference was rescheduled for August of 2014. 

Table 1.1 Professional Development Planning Directory 

Contact Expertise and Focus of Support 

Dr. Terry Scott 

University of Louisville 

June 2014 

2 days of New School Team PBIS training 
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Contact Expertise and Focus of Support 

Dr. Ryan Tyler, Director of 

Research 

Mr. John Lody, Director of 

Diagnostic and Prevention 

Services 

LCPS 

February 2014 

 

Meeting for PBIS Administrators 

Topic:  Discipline Disproportionality 

Jane Bishop, Technical 

Trainer 

LCPS 

On-going Star_Web training for Coaches and Administrators 

Stefanie LaPolla, Behavior 

Support Coordinator 

Jill Lee, Consulting Teacher 

Michelle Scales, Behavior 

Specialist 

Alison Lyons, Behavior 

Specialist 

LCPS 

On-going training, support and assistance for all schools 

implementing PBIS to include staff, students and parents. 

 

Documenting Who Is Receiving Support 

Throughout the 2013-2014 school year, PBIS schools in the district included  45 elementary, 12 

middle, 9 high, and 4 alternative settings. These sites completed two days of initial training and 

received ongoing support throughout the year.  The total number of implementing schools for the 

2013-2014 school year was 70 or 83% of all public schools in the county.  Tables 1.2 and 1.3 

provide documentation of the schools receiving support. 

 

Table 1.2 Documenting Schools that are Receiving Support  

Nineteen additional sites will be added during the 2014-2015 school year 

bringing the total to 89 (100%).   The following charts depict the growth in 

schools implementing the PBIS framework since 2007.  As schools are opened, 

they will be trained in the PBIS framework. 

Current 

Year 

Next  

Year 

   

 07-08 08-09 09-10 10-11 11-12        12-13 13-14 14-15 

Schools        

 Elementary 4 13 6 2 6            4 10 11 

 Middle 1 3 1 2        2             2 3 3 

 High   1 2               1 5 5 

 Alternative  1  1 1             1   
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Table 1.3 Documenting Proportion of Schools Implementing Support  

 

 
School Visits from Spotsylvania County  

 

In the spring of 2014, four schools (two elementary and two middle) were selected for a visit by 

school counselors, teachers, and administrators from Spotsylvania County who were either just 

beginning with their implementation of PBIS or had been implementing for three years or less. 

These four schools were visited because of their high levels of implementation of the critical 

features of PBIS, their use of advanced tiers to support student needs, and their abilities to 

sustain the process across several years. These schools opened their doors and welcomed these 

visitors by providing them with information, answering questions about implementation, and 

touring the school building.  Following the school visits, this email was received from Linda 

Binion, Supervisor of Student Services for Spotsylvania County: “We wanted to thank you for 

sharing your passion for PBIS with us. The minute we entered each building we saw PBIS at 

work. The building culture was welcoming and positive. We greatly appreciated visiting your 

schools and the artifacts that you shared with us. We have received so many positive comments 

about the school visits and the work that you are doing. It was inspiring, affirming and helpful to 

all.” 
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Documenting Input 

 

Input indicators detail what was done to meet the needs, address the problems, and manage the 

opportunities of a school-wide PBIS framework as a basis for planning and re-planning efforts, 

allocating resources, and assessing fidelity and outcomes. They document critical aspects of 

professional development and illustrate key features of training and technical assistance provided 

as part of the implementation process. The focus is on describing the training events that were 

conducted, who participated in them, and their perceived value to the participants. Input 

indicators and assessments represent data gathered during the implementation process, (e.g., after 

a PBIS program is planned but before full implementation is achieved).  A key feature of PBIS 

implementation is training not just to establish capacity with specific school teams, but also with 

the coaching, professional development, behavioral expertise, and evaluation resources available 

at the district level (Evaluation Blueprint for School-Wide Positive Behavior Support, 2010). 

Documenting Professional Development Provided 

 

Professional development was provided on a monthly basis for the 70 schools who implemented 

PBIS during the 2013-2014 school year.  In addition to what is depicted, all new PBIS schools 

(18) received New Team Training in June of 2014.  Opportunities for professional development 

are available on a monthly basis for external and internal coaches as well as PBIS team 

members.  Presented below is an outline of the professional development calendar for the 2013-

2014 school year.   

Table 2 Professional Development Calendar for the 2013-2014 School Year 

Activity  Date Number in Attendance 

Meeting for New PBIS 

Coaches 

June 19, 2013 Total:  30  

Central Office:  18 

School Based:  12 

Meeting for New PBIS 

Coaches  

September 5, 2013 Total:  34  

Central Office:  20 

School Based:  14 

PBIS Coaches Meeting 

(Elementary Schools) 
September 12, 2013 

Total:  69  

Central Office:  41 

School Based:  28 

PBIS Coaches Meeting 

(Middle and High Schools) 
September 17, 2013 

Total:  34 

Central Office:  21 

School Based:  13 

Star_Web/PBIS Training for 

Coaches and Administrators 
October 9, 2013 Total:  14  

Central Office:  9 
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School Based:  5 

Star_Web/PBIS Training for 

Coaches and Administrators 
October 10, 2013 

Total:  11 

Central Office:  4 

School Based:  7 

Star_Web/PBIS Training for 

Coaches and Administrators 
October 15, 2013 

Total:  10 

Central Office: 5 

School Based:  5 

Star_Web/PBIS Training for 

Coaches and Administrators 
October 16, 2013 

Total:  10  

Central Office:  2 

School Based:  8 

PBIS Coaches Meeting  

(Elementary Schools) 
November 7, 2013 

Total:  63  

Central Office:  35 

School Based:  28 

PBIS Coaches Meeting 

(Middle and High Schools) 

 

 

November 19, 2013 

Total:  27 

Central Office:  18 

School Based:  9 

PBIS Coaches Meeting 

Topic: Using Data in 

Advanced Tiers 

(rescheduled due to inclement 

weather) 

January 13, 2014 

Total:  16  

Central Office:  8 

School Based:  8 

BoQ Basics (Benchmarks of 

Quality) 
January 14, 2014 

Total:  10  

Central Office:  5 

School Based:  5 

Star_Web/PBIS Training for 

Coaches and Administrators 
January 15, 2014 

Canceled due to lack of 

attendance 

Star_Web/PBIS Training for 

Coaches and Administrators 
January 16, 2014 

Total:  3  

Central Office:  0 

School Based:  3 

PBIS Meeting for 

Administrators 
February 4, 2014 

Total:  66 

Central Office:  25 

School Based:  41 

PBIS Coaches Meeting 

Topic: Sustaining 

Motivation/Momentum 

February 18, 2014 

Total:  12  

Central Office:  4 

School Based:  8 

PBIS Coaches Meeting 

(Elementary Schools) 
March 4, 2014 

Re-scheduled due to inclement 

weather for August 2014 

PBIS Coaches Meeting 

(Middle and High Schools) 
March 5, 2014 

Re-scheduled due to inclement 

weather for August 2014 
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Star_Web/PBIS Training for 

Coaches and Administrators 
March 13, 2014 

Canceled due to lack of 

attendance 

Star_Web/PBIS Training for 

Coaches and Administrators 

(rescheduled due to inclement 

weather) 

 

March 28, 2014 

Total:  8 

Central Office:  4 

School Based:  4 

PBIS Coaches Meeting  

Topic: Restorative 

Practice/Expect Respect 

 

April 8, 2014 

Total:  21  

Central Office:  9 

School Based:  12 

Class-wide Application of 

PBIS Webinar 

 

April 9, 2014 

Total:  9  

Central Office:  4 

School Based:  5 

PBIS Coaches Meeting 

(Elementary Schools) 

 

May 7, 2014 

Total:  52 

Central Office:  24 

School Based:  28 

PBIS Coaches Meeting 

(Middle and High Schools) 

 

May 15, 2014 

Total:  33  

Central Office:  21 

School Based:  12 

 

New PBIS Team Training 

 

 

June 18th & 19th, 2014 

Total:  168  

Central Office:  27 

School Based:  141 

Reviewed PBIS Student 

Climate Survey Results 

Ongoing throughout Fall of 

2013 and Spring of 2014 
 

-It is important to note that many of the trainings were impacted by inclement weather 

throughout the course of the 2013-2014 school year. 

As listed above, PBIS Student Climate Survey Results meetings were held throughout the 2013-

2014 school year following the Fall 2013 (October) and Winter 2014 (February) administrations.   

In fact, the most recent administration of the Climate Survey was representative of the 

perspectives of 13,530 students from 44 schools.  Schools that had not been previously trained in 

the interpretation of the results attended a one hour meeting during which the LCPS Data Action 

Cycle and PBIS “3-Circles” Problem-Solving Worksheets were utilized to assist with 

interpretation.  Table 2.1 below provides a listing of the schools that administered the PBIS 

Student Climate Survey during the 2013-2014 school year.  An “X” indicates that the survey was 

completed during the specified time.  If the word “Trained” is indicated, that illustrates that the 

school was trained in the interpretation of results.   

 

Table 2.1 Schools that administered the student climate survey results (2013-2014 school year) 

School Name 

 

Fall 2013 

 

Winter 2014 

*Lunsford MS X  

*Monroe X X 

*Horizon ES X-Trained  

*Sterling ES  X 



 

12 
 

*Emerick ES X  

*Hutchison Farm ES  X 

*Farmwell Station MS  X 

*Guilford ES  X 

*Pinebrook ES  X 

*Seldens Landing ES X-Trained X 

*Cedar Lane ES X X 

*Eagle Ridge MS  X-Trained 

*Potowmack ES X  

*Catoctin ES X X 

*Juvenile Detention Center X X 

*Ball’s Bluff ES X X 

*Ashburn ES X  

*Tuscarora HS X X 

*Leesburg ES X  

Arcola ES X X 

*Dominion Trail ES X  

*Douglass School X X 

*Seneca Ridge MS X X 

*Forest Grove ES X-Trained X 

*Frances Hazel Reid X  

*Liberty ES X X 

*Lucketts ES X X 

*Sycolin Creek ES X X 

*Harper Park MS  X 

*Sterling MS X  

*Stone Hill MS X-Trained X 

*Young Adults Project X X 

*Aldie ES X X 

*Belmont Ridge MS X X 

*Hamilton ES  X 

*Little River ES X X 

*Steuart Weller ES X X 

*Creighton’s Corner ES X  

*Banneker ES X X 

*Kenneth Culbert ES X-Trained X 

*Middleburg ES X X 

*Mill Run ES X X 

*Newton Lee ES  X 

*Rosa Lee Carter ES  X 

Sanders Corner ES X X 
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Blue Ridge MS X  

*River Bend MS  X 

*Freedom HS X  

*Discovery ES X-Trained X 

*Frederick Douglass ES X-Trained  

*Hillside ES X-Trained X 

*Mountain View ES X-Trained X 

*Mercer MS X-Trained  

*Smart’s Mill MS X-Trained X 

Loudoun Valley HS X-Trained  

Stone Bridge HS X-Trained  

Moorefield Station ES  X 

*Indicates a PBIS school for the 2013-2014 school year 

 

Who Participated in Professional Development? 
Internal and external PBIS coaches, administrators, and other PBIS school-based team members 

participated most often in the professional development activities throughout the 2013-2014 

school year.  The following table provides a count of school-based and central office staff that 

have participated in the professional development activities listed above for the 2013-2014 

school year. 

 

 

Table 2.2 School-Based and Central Office Professional Development Participants (2013-2014 

School Year)   
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What was the Perceived Value of Professional Development? 

Participants’ reactions to professional development were gathered for the New PBIS team 

training, completed in June of 2014.  Table 2.3 below provides an indication of participant’s 

experiences with the New PBIS team training (completed by representatives from 19 schools).   

Table 2.3 June 2014 New PBIS Team Training Evaluation Results  

 

Position Teacher Admin. Pupil 

Services 

Counselor Teaching 

Asst. 

Other 

 64 8 13 18 4 1 

       

Questions Strongly 

Disagree 

Disagree Neither Agree Strongly 

Agree 

 

1) Workshop was relevant 0 0 3 47 56  

2) Information can be used 

for planning 

0 1 6 47 52  

3) Appreciation of 

terms/trends/research on 

PBIS 

0 1 8 48 49  

4) Effectively planned 

presentation 

1 6 13 41 44  

5) Material presented 

clearly/effectively 

0 3 14 42 46  

6) A lot of practical 

information 

0 5 10 50 41  

7) Information will be shared 

with staff at school 

0 1 3 41 61  

8) This workshop gave me a 

better understanding of the 

bullying prevention 

frameworks (BP-PBS and 

Expect Respect 

0 2 14 49 39  

 

 

 

 

 

 Below 

Avg.  

Avg.  Good Excellent Poor  

 

9) BEFORE, my knowledge 

was: 

13 23 33 24 13  

       

10) AFTER, my knowledge 

is: 

0 0 5 51 49  
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Participants commented that they really liked the following components of the new team 

training: 

 Understanding how  the data aids in decision making 

 Outstanding and effective presenter 

 Real application to the school environment 

 Time to work with the team 

 Presentation was well-planned and organized 

 Visuals to reinforce concepts (i.e., diagrams, videos, etc).  

 
Perspective on Input Evaluation Indicators  

Input indicators provide evidence that key aspects of SWPBIS programs are presented to 

individuals responsible for implementing them. Analysis of the content of professional 

development opportunities and the attendees provides a basis for evaluating the appropriateness 

of SWPBIS programs. Perceptions of the participants about the experience and markers of 

knowledge and skills that were gained provide evidence of the value of professional 

development (Evaluation Blueprint for School-Wide Positive Behavior Support, 2010).   

 

 

PBIS Team Survey 

The PBIS Team Survey was administered to classroom teachers, specialists, and administrators 

regarding the effectiveness and components of PBIS in June of 2014.  Responses were provided 

from 301 school-based individuals and are available in Table 2.4.   

 

Perceptions to the following questions were assessed; 

1.  My school has clearly defined expectations for appropriate behavior. 

2.  I have taught the expectations to my students this year. 

3.  Student compliance to rules and expectations is reinforced consistently in my school. 

4.  The hierarchy of consequences for inappropriate behavior is used consistently. 

5.  I find it easy to follow the office referral process. 

6.  I am satisfied with the process that is in place to discuss student behavior concerns in my 

school. 

7.  I communicate with parents regarding their child’s behavior. 

8.  I regularly receive data about behavior concerns across the school. 

9.  Staff and students in this school show respect for one another. 

10. I feel safe and comfortable in this school. 

11.  The students in my classroom feel safe and comfortable in this school. 

12. The students feel safe and comfortable in non-classroom settings. 
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13. Overall, I feel the PBIS framework has had a positive impact on student behavior. 

14. Overall, I feel the PBIS framework has had a positive impact on staff behavior. 

 

Results from the 2014 PBIS Team Survey indicated an average rating of 4.2/5.0 across all 14 

survey questions measuring satisfaction with and fidelity of the PBIS framework at the school 

level.  

 

Table 2.4 PBIS Team Survey (2014) 

 
 

Upon comparison of results from the last three years that the PBIS Team Survey has been 

administered, scores have increased in all of the 14 areas assessed.  Further, ratings in the 

following areas have gone up in each year of survey administration illustrating an increase in 

positive behavioral practices within the school environment: “I communicate with parents 

regarding their child’s behavior”, “I regularly receive data about behavior concerns across the 

school”, and “Staff and students in this school show respect for each other.”  This three year 

comparison is provided in Table 2.5. 

 

 

 

 

 

 

 



 

17 
 

 

 

Table 2.5 PBIS Team Survey (2012-2014) 

 
 

 

Bullying Prevention and PBIS 

Elementary Schools: 

Elementary Schools in Loudoun County implement BP-PBS which is known as Stop, Walk, 

Talk.  Throughout the course of the school year, school counselors provide lessons on the Stop, 

Walk, Talk procedures to reinforce respectful behavior throughout the building and provide 

students with common language that they can use when they feel that they are being mistreated.  

In June of 2014, a fidelity checklist was created to assist schools in their implementation of Stop, 

Walk, Talk.  In July of 2014, several elementary school counselors met to develop additional 

lessons focusing on bystander behavior which will be rolled out to students in the fall of 2014. 

Secondary Schools: 

Secondary Schools in Loudoun County implement Expect Respect.  Through Expect Respect, 

schools define a common word/language/or phrase that students can use during times of 

perceived peer mistreatment.  In addition, staff are made aware of their role in responding to 

observed mistreatment or when a student shares that an incident has occurred.  Both Stop, Walk, 

Talk and Expect Respect were focused upon during coaches meetings throughout the school 

year. In June of 2014, a fidelity checklist was created to assist schools in their implementation of 

Expect Respect.  In July of 2014, several middle and high school counselors and counseling 
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directors met to develop lessons and discussion prompts for student forums which will be rolled 

out to students in the fall of 2014. 

 

 

Restorative Practices 

 

Restorative Practices was introduced in Loudoun County during the 2013-2014 school year.  The 

goals of Restorative Practices includes the following: to provide direct opportunities for students 

who have harmed others to be accountable to those they have harmed; to recognize the need to 

educate students who have harmed others about the effect of disruptive behavior on those 

harmed as well as on the school community; and to recognize the need to keep the school safe by 

building relationships that strengthen the school social structure. Professional development for 

all school staff was provided throughout the year to allow for greater understanding of the 

process, how to make a referral, and expected outcomes and this topic was also focused upon 

during coaches meetings throughout the school year. 
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Documenting Fidelity 

 

Site visits were completed at each of the 70 PBIS schools throughout the 2013-2014 school year.  

The 70 schools were supported by the Behavior Support Coordinator, Consulting Teacher, and 

Behavior Specialists.  Site visits were conducted with the external and internal coaches as well as 

administrators.  During these visits, critical elements of implementation were discussed, data was 

reviewed, and action plans were analyzed.  The coaches were also given the opportunity to 

articulate concerns about any problem areas of the school. Upon completion, an email was sent 

to the coaches and building principal which outlined suggestions and/or answers to questions 

raised during the meeting and provided resources to assist their practices.  The 18 new PBIS 

schools were visited at least four times by the Behavior Support Coordinator and the veteran 

schools were visited at least two times per year by any of the other district-level support 

personnel.  In addition, at least one team meeting was attended at each school.  District-level 

support was documented on a weekly basis in a school support log. 

Fidelity indicators detail how faithfully PBIS has been implemented relative to its original design 

and focus and the resources that were directed to it. They reflect the extent to which professional 

development has resulted in changes in practices and behaviors of administrators, teachers, 

students, and other school staff. Fidelity indicators and assessments represent data gathered 

during implementation of PBIS as evidence that core features are in place (O’Donnell, 2008). 

 

To What Extent was PBIS Implemented with Fidelity? 

Assessing the fidelity of PBIS implementation requires attention to the multi-tiered prevention 

model that guides PBIS content (Walker et al., 1996). PBIS practices and systems have been 

defined for Universal Prevention, Secondary Prevention, and Tertiary Prevention (SWPBIS 

Implementation Blueprint, www.pbis.org). Typically schools and districts start with 

implementation and assessment of Universal Prevention (those practices and systems that focus 

on all students, in all places, across all times). When Secondary and Tertiary Prevention practices 

and systems are added, assessments of them are integrated into the evaluation. A description of 

each PBIS fidelity measure can be found online at www.pbisapps.org and www.pbis.org. 

 

In order to provide an indication of performance, schools were grouped into Cohorts according 

to when they began implementing the PBIS framework.  The Cohorts and years are listed below: 

 

Cohort 1:  2007-20085 schools 

Cohort 2:  2008-200917 schools 

Cohort 3:  2009-2010 8 schools 

Cohort 4:  2010-2011 7 schools 

Cohort 5:  2011-2012 9 schools 

Cohort 6:  2012-2013 6 schools 

Cohort 7:  2013-2014 18 schools 

Cohort 8:  2014-201519 newly trained school 

 

http://www.pbis.org/
http://www.pbisapps.org/
http://www.pbis.org/


 

20 
 

The Tier 1 PBIS Walk-Through  

Coaches at each school were asked to complete the Tier 1 Walkthrough before the conclusion of 

the first semester, providing an overview of implementation by interviewing at least ten staff 

members and fifteen students.  Each of the Tier 1 walkthrough results were entered into a 

database  and results indicated that, across all 70 PBIS schools, 80% of students who were 

interviewed were able to state the school-wide expectations, 90% of staff were aware that there 

was an established PBIS team, 82% of staff were able to state the school-wide expectations, 84% 

of staff noted that they had taught the school-wide expectations, and 50% of staff reported that 

they had seen their school’s discipline data as of the end of the second quarter. 

 

The School-Wide Evaluation Tool (SET: Sugai, Lewis-Palmer, Todd, & Horner, 2001: The SET  

is designed to assess and evaluate the critical features of school-wide effective behavior support 

across each academic school year (Horner, Todd, Lewis-Palmer, Irvin, Sugai, & Boland, 2004). 

The SET involves a 2-3 hour review of systems outcomes conducted in the school by an outside 

evaluator. The results provide an acceptable psychometric indicator of the extent to which PBIS 

practices and systems are in place within a school. The SET results are used to: 

1. assess features that are in place,  

2. determine annual goals for school-wide effective behavior support,  

3. evaluate on-going efforts toward school-wide behavior support,  

4. design and revise procedures as needed, and  

5. compare efforts toward school-wide effective behavior support from year to year. 

The SET is administered by the Behavior Support Coordinator to each new PBIS school prior to 

their implementation as a pre-measurement; a post-set is administered as a comparison measure 

at the end of their first year.  The first step is a principal interview where he/she is asked 

questions on topics related to discipline referrals, how extreme emergencies are handled, specific 

rules which are in place, how students are acknowledged academically and behaviorally, and 

what the school improvement goals are. 

A time is set to ask these same questions of 10 staff members (where at least 4 of the 10 are 

members of the PBIS team) and 15 students representing a range of grade levels. A building 

walk-through is done to observe whether rules and expectations are posted and if there is a 

documented crisis plan that is readily available in each area of the building.  An important piece 

of data gained from these interviews is whether or not there is a match between the principal’s 

responses and the perceptions of the staff and students. The results of both the pre-SET and the 

post-SET, with graphs, are sent to the principal and the internal and external coaches. These 

results can be shared with staff and PBIS team to determine what they might incorporate into 

their Action Plan.  Horner, Todd, Lewis-Palmer, Irvin, Sugai, and Boland (2004) suggest that “a 

school is implementing the primary prevention practices of school-wide PBIS when both SET 

Total and Expectations Taught subscale scores are at least 80%”.  Seventy schools were trained 

in PBIS from 2007 – 2013, with nineteen more schools trained in June of 2014.  As of June of 
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2013 (Cohorts 1-7), Sixty-five schools or 93% scored above the 80% criteria as measured on the 

post-SET (total score).  Further, 97% of these schools scored above the 80% criteria on the 

overall Post-SET and also within the Expectations Taught subscale.   

 

The Team Implementation Checklist (TIC: Sugai, Horner & Lewis-Palmer, 2001) is a progress 

monitoring measure for assessing Universal PBIS practices. The TIC is a 22 item self-assessment 

measure completed by each PBIS team member to include the external and internal coach.   The 

TIC produces a “total” and “subscale” scores and is used to progress monitor the implementation 

of PBIS.  A Total score of 80% on the TIC is considered to index implementation of Universal 

PBIS. The TIC is collected and entered into the pbisapps.org site by the external coach and 

subscale scores can be used to assess progress in implementation of Universal PBIS practices. 

Each time the TIC is used, the team assesses performance compared to absolute (e.g. 80%) and 

previous scores, and uses this information to build an action plan for improving implementation 

fidelity. 

Total scores from the TIC may also be used to index progress in PBIS implementation over time 

to investigate elements that are “Fully Implemented” and “Partially Implemented”. A central 

component of TIC evaluation is the use of TIC information to build a formal action plan.  For 

each item on the TIC that is listed as “in progress” or “not started” the team is expected to define 

actions that will be done before the next administration of the TIC to address the areas of 

concern.  The goal of action planning with the TIC is to assist teams in moving from broad 

evaluation to specific actions that bring the core elements of PBIS into the regular school 

process. 

 

The Benchmarks of Quality (BoQ: Cohen, Kincaid, & Childs, 2007) is a 53 item annual self-

assessment measure completed by a school team and their PBIS coach.  The BoQ is completed 

by schools who have met the 80% criterion on the SET.  The measure requires 30-45 minutes to 

complete and leads to both summary scores and action planning steps to address the critical 

elements of PBIS implementation.  The BoQ assesses the Universal Tier of PBIS and produces a 

total score (a total score of > 70% is considered to be implementing at criterion). In addition the 

BoQ produces sub-scale scores in the following areas, known as critical elements: 

1. PBIS Team (questions 1-3) 

2. Faculty Commitment (questions 4-6) 

3. Discipline Procedures (questions 7-12) 

4. Data Analysis (questions 13-16) 

5. Expectations Developed (questions 17-21) 

6. Recognition Program (questions 22-28) 

7. Lesson Plan (questions 29-34) 
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8. Implementation Plan (questions 35-41) 

9. Classroom Systems (questions 42-48) 

10. Evaluation (questions 49-53) 

 

Documenting Schools Using Benchmarks of Quality (BoQ) 

Fifty-two PBIS schools (35 elementary, 9 middle, 4 high, 4 alternative) in Loudoun County 

completed the BoQ during the month of April.  The 18 new PBIS schools completed the post-

SET instead of completing the BoQ.   Due to a change in administration and course of 

implementation, a post-SET will also be completed for a veteran school in the fall of 2014. 

 

Fidelity Data by Cohort 
 

The following graphs, depicted by Cohort, provide information on Pre and Post-SET scores, TIC 

scores, and BoQ scores (when applicable to the Cohort).  Upon a review of aggregated post-SET 

data for Cohorts 1-7,   57% (4 out of the 7 Cohorts) have Total and Expectations Taught subscale 

scores of 80/80 for all schools within the Cohort.  Across all Cohorts, the Reward Expectations 

subscale of the TIC was noted as a strength and all veteran schools that completed the BoQ 

reported that the Expectations and Rules Developed subscale was a strength. 

 

Cohort 1:  2007-20085 schools  

Schools within Cohort 1 earned the following average scores:  (Pre-SET: 52.25; Post-SET:  90.8; 

TIC: 80.91; BoQ: 90.2).  There was a 38.5% increase in score between Pre and Post-SET 

evaluations.  Upon a review of data, 100% of schools in this Cohort, scored at least 80/80 on the 

Total Score and Expectations Taught subscales.  In addition, the top three strengths on the TIC 

were the subscales of Reward Expectations, Establish Commitment, and Establish and Maintain 

Team and the top three strengths on the BoQ were the subscales of Expectations and Rules 

Developed, Classroom Systems, and PBIS Team. 
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Table 3.0 Cohort 1 Pre-SET, Post-SET, TIC, and BoQ Data 

 

 

Cohort 2:  2008-200917 schools 

Schools within Cohort 2 earned the following average scores:  (Pre-SET: 39.33; Post-SET:  

92.29; TIC: 71.79; BoQ: 81.82).  There was a 52.96% increase in score between Pre and Post-

SET evaluations.  Upon a review of data, 94% (16/17) of schools in this Cohort, scored at least 

80/80 on the Total Score and Expectations Taught subscales.  In addition, the top three strengths 

on the TIC were the subscales of Reward Expectations, Teach Expectations, and Build Capacity 

for Function Based Support and the top three strengths on the BoQ were the subscales of 

Expectations and Rules Developed, Effective Procedures for Dealing with Discipline, and PBIS 

Team.  

Table 3.1 Cohort 2 Pre-SET, Post-SET, TIC, and BoQ Data 

 

 

Cohort 3:  2009-2010 8 schools 

Schools within Cohort 3 earned the following average scores:  (Pre-SET: 44.9; Post-SET:  92.9; 

TIC: 81.2; BoQ: 91).  There was a 48% increase in score between Pre and Post-SET evaluations.  

Upon a review of data, 100% of schools in this Cohort, scored at least 80/80 on the Total Score 
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and Expectations Taught subscales.  In addition, the top three strengths on the TIC were the 

subscales of Reward Expectations, Teach Expectations, and Build Capacity for Function Based 

Support and the top three strengths on the BoQ were the subscales of Expectations and Rules 

Developed, Effective Procedures for Dealing with Discipline, and PBIS Team.  

Table 3.2 Cohort 3 Pre-SET, Post-SET, TIC, and BoQ Data 

 

 

Cohort 4:  2010-2011 7 schools 

Schools within Cohort 4 earned the following average scores:  (Pre-SET: 48.6; Post-SET:  90.4; 

TIC: 77.9; BoQ: 89.7).  There was a 42% increase in score between Pre and Post-SET 

evaluations.  Upon a review of data, 100% of schools in this Cohort, scored at least 80/80 on the 

Total Score and Expectations Taught subscales.  In addition, the top three strengths on the TIC 

were the subscales of Reward Expectations, Consequences, and Build Capacity for Function 

Based Support and the top three strengths on the BoQ were the subscales of Expectations and 

Rules Developed, Effective Procedures for Dealing with Discipline, and Data Entry and Analysis 

Plan Established.  

Table 3.3 Cohort 4 Pre-SET, Post-SET, TIC, and BoQ Data 
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Cohort 5:  2011-2012 9 schools 

Schools within Cohort 5 earned the following average scores:  (Pre-SET: 58.4; Post-SET:  94.4; 

TIC: 56.1; BoQ: 79).  There was a 36% increase in score between Pre and Post-SET evaluations.  

Upon a review of data, 89% (8/9) of schools in this Cohort, scored at least 80/80 on the Total 

Score and Expectations Taught subscales.  In addition, the top three strengths on the TIC were 

the subscales of Reward Expectations, Teach Expectations, and Build Capacity for Function 

Based Support and the top three strengths on the BoQ were the subscales of Expectations and 

Rules Developed, Effective Procedures for Dealing with Discipline, and Classroom Systems.  

Table 3.4 Cohort 5 Pre-SET, Post-SET, TIC, and BoQ Data 

 

 

Cohort 6:  2012-2013 6 schools 

Schools within Cohort 6 earned the following average scores:  (Pre-SET: 57.3; Post-SET:  95.6; 

TIC: 63.3; BoQ: 73.5).  There was a 38% increase in score between Pre and Post-SET 

evaluations.  Upon a review of data, 100% of schools in this Cohort, scored at least 80/80 on the 

Total Score and Expectations Taught subscales.  In addition, the top four strengths on the TIC 

were the subscales of Reward Expectations, Consequences, Teach Expectations, and Self-

Assessment and the top three strengths on the BoQ were the subscales of Expectations and Rules 

Developed, Effective Procedures for Dealing with Discipline, and Faculty Commitment.  

Table 3.5 Cohort 6 Pre-SET, Post-SET, TIC, and BoQ Data 
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Cohort 7:  2013-2014 18 schools 

Schools within Cohort 7 earned the following average scores:  (Pre-SET: 56.6; Post-SET:  86.1; 

TIC: 54.3).  There was no BoQ completed for Cohort 7 schools as they were in their first year of 

implementation.  There was a 30% increase in score between Pre and Post-SET evaluations.  

Upon a review of data, 72% (13/18) of schools in this Cohort, scored at least 80/80 on the Total 

Score and Expectations Taught subscales.  In addition, the top three strengths on the TIC were 

the subscales of Reward Expectations, Self-Assessment, and Teach Expectations. 

Table 3.6 Cohort 7 Pre-SET, Post-SET, and TIC Data 

 

Cohort 8:  2014-201519 newly trained schools 

At this time, only Pre-SET data was available for Cohort 8.  The Post-SET will be completed 

during the spring of the 2014-2015 school year. 

 

PBIS Data Application and Monthly Data Logs 

Internal and external PBIS coaches as well as administrators have access to the PBIS Data 

Application which extracts data (i.e., office referrals or classroom reports) entered into the 

student information system and provides teams with a more sophisticated form of data analysis.  

Teams are expected to analyze their data on a monthly basis, paying particular attention to 

behaviors and areas of priority outlined in their teaching matrix as well as students in need of 

tiered levels of support.  A request has been made to the Department of Technology Services 

(DTS) to create additional filters in the data application which will allow school teams to 

disaggregate the data by gender, English Language Learner (ELL) status, ethnicity, and disability 

classification.  This enhancement should be available in the fall of 2014 and subsequent training 

will be provided to school teams.  As a result of looking at their data on a monthly basis, external 

coaches are asked to submit data into a monthly log as part of a district database.  This log 

includes the number of in-school restrictions, the number of out of school suspensions, and the 

number of office referrals. 
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Documenting Impact   
Impact indicators and assessments represent data gathered after a PBIS framework is 

implemented to evaluate the outcomes that have been achieved.  This data also assists with 

decision making for planning purposes. 

 

To What Extent Did PBIS Result in Changes in Behavior? 

 

During the 2013-2014 school year, infractions resulting in office referrals were entered into 

Star_Web for most participating PBIS schools.  The rate of office referrals, based upon 

enrollment, was investigated for Cohorts 1-7.  Upon a review of available data, the rate of office 

referrals has decreased by 9.69% since the first year of implementation.   

 

Table 4 Rate of Total Office Referrals and Rate of Students with an Office Referral Based on 

Enrollment in PBIS Schools (2007-2014) 

 

 

Documenting Changes in Administrative and Instructional Time 

A conservative estimate of 20 minutes of administrative and student time was used to calculate 

the instructional time saved as a result of a decrease in office referrals.  Since 2007, PBIS 

schools have cumulatively gained approximately 376 hours or 58 days of instructional time. 

This has also freed the administrators from dealing with behavioral issues so that they can focus 

their attention on instructional support for students and staff.   PBIS teams are encouraged to use 

the Cost-Benefit analysis template in order to calculate this information at the school level.   
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Documenting Out of School Suspensions 

In addition to investigating the occurrences of office referrals, it is also important to investigate 

both out of school suspensions and in-school restrictions as extended removal from the 

classroom environment results in missed instructional time.  Throughout the 7 years of PBIS 

implementation, there has been approximately a 47% reduction in the rate of out of school 

suspensions from the highest year to the most recent school year.  The following graph depicts 

the rate of out of school suspensions and rate of students with an out of school suspension based 

on enrollment for schools implementing PBIS since 2007. 

 

Table 4.1 Rate of Total Out of School Suspensions and Rate of Students with an Out of School 

Suspension Based on Enrollment in PBIS Schools (2007-2014) 

 

 

 

Documenting In-School Restriction 

It is important to note that the LCPS Discipline Guidelines booklet indicate that a half-day in 

school suspension is reported as one day and any in-school suspensions that are less than a half-

day in length do not need to be recorded.  Three hours is considered a half day, exclusive of 

lunch for reporting purposes.  Changes to the definition of in-school restriction occurred in 2009.  

In addition, in-school restriction is preferred to out of school suspension when schools have 

adequate staff to provide this support.  The following graph illustrates the rate of in-school 

restrictions and rate of students with an in-school restriction based on enrollment since 2007 for 

PBIS schools.  As with out of school suspensions, PBIS schools saw a reduction in in-school 

1.64

1.91 1.96

2.36

2.04

1.56

1.251.18 1.14
1.32

1.66

1.43

1.17

0.95

0

0.5

1

1.5

2

2.5

2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014

Rate of Out of School Suspensions and Rate of Students with 
an Out of School Suspension Based on Enrollment in PBIS 

Schools (2007-2014)

Susp (rate) students w/ susp (rate)



 

29 
 

restrictions for the 2013-2014 school year and an overall reduction of approximately 22% from 

the highest year to the most recent school year. 

Table 4.2 Rate of Total In-School Restrictions and Rate of Students with an In-School 

Restriction Based on Enrollment in PBIS Schools (2007-2014) 

 

 

Documenting Behavior Incidents and Consequences 

It is important to consider the range of positive to punitive consequences that are utilized as a 

result of inappropriate incidents of behavior.  The charts below provide a frequency count of the 

top five infractions that resulted in office referrals and the dispositions that were assigned for the 

2013-2014 school year by elementary, middle, and high school levels.  Across all levels, 

Classroom or Campus Disruption and Defiance (Refusing Requests) were listed in the top five 

infractions. 

 

In the 2013-2014 school year, the top five infractions across elementary schools were Minor 

Physical Altercation (Pushing/Shoving), Classroom or Campus Disruption, Defiance (Refusing 

Requests), Disruptive Demonstrations, and Disrespect (Walking Away, etc).   
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Table 4.3 Percentage of Infractions for Elementary Schools for the 2013-2014 School Year 

 
 

In the 2013-2014 school year, the top five infractions across middle schools were  Classroom  or 

Campus Disruption, Minor Physical Altercation (Pushing/Shoving), Obscene or Inappropriate 

Language or Gestures, Defiance (Refusing Requests), and Disrespect (Walking Away, etc).   

 

 

Table 4.4 Percentage of Infractions for Middle Schools for the 2013-2014 School Year 
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In the 2013-2014 school year, the top five infractions across high schools were  Attendance, 

Defiance (Refusing Requests), Other Code of Conduct, Classroom  or Campus Disruption, and 

Misrepresentation (Forgery/Lying/Cheating). 

 

Table 4.5 Percentage of Infractions for High Schools for the 2013-2014 School Year 

 

 

In the 2013-2014 school year, the top five dispositions across elementary schools were 

conference with student, phoned parent/guardian, temporary removal from class, 

counsel/mediate, and in school restriction (VA).  When compared to data from  2011-2012, the 

most recent data provided in the last Evaluation Report, conference with student moved from the 

third position (16%) to the first  position (17.8%).  Temporary removal from class moved from 

the second position (18%) to the third position (8.5%).  In contrast to the 2011-2012 school year, 

out of school suspension was not listed within the top five dispositions for the 2013-2014 school 

year.  
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Table 4.6 Percentage of Dispositions for Elementary Schools for the 2013-2014 School Year 

                

 

 

In the 2013-2014 school year, the top five dispositions across middle schools were lunch 

detention, temporary removal from class, in school restriction (VA), reprimand/warning, and 

conference with student.  When compared to data from 2011-2012, the most recent data provided 

in the last Evaluation Report, lunch detention remained the top disposition used but the 

percentage decreased from 18% to 14.4%.  In addition, in school restriction moved from the 

second position (16%) to the third position (11.2%).  In contrast to the 2011-2012 school year, 

PM D-Hall was not listed within the top five dispositions for the 2013-2014 school year, while 

conference with student was added to the top five.   

Table 4.7 Percentage of Dispositions for Middle Schools for the 2013-2014 School Year 

                    

 

 

17.83%

13.96%

8.59%

5.18%

5.04%

Elementary School Top 5 Dispositions (2013-2014)

CONFERENCE WITH STUDENT - LC

PHONED PARENT/GUARDIAN - LC

TEMPORARY REMOVAL FROM CLASS
- LC
COUNSEL / MEDIATE - LC

IN SCHOOL RESTRICTION - VA

14.36%

11.97%

11.19%

10.50%

9.00%

Middle School Top 5 Dispositions (2013-2014)

LUNCH DETENTION - LC

TEMPORARY REMOVAL FROM CLASS
- LC

IN SCHOOL RESTRICTION - VA

REPRIMAND / WARNING - LC

CONFERENCE WITH STUDENT - LC
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In the 2013-2014 school year, the top five dispositions across high schools were in school 

restriction (VA), Friday/Saturday school, suspension from school (VA), lunch detention, and in 

school restriction (Special Ed).  When compared to data from 2011-2012, the most recent data 

provided in the last Evaluation Report, in school restriction (VA) remained the top disposition 

used but the percentage decreased from 44% to 38.7%.  In addition, suspension from school 

moved from the second position (16%) to the third position (7.6%). 

 

 

Table 4.8 Percentage of Dispositions for High Schools for the 2013-2014 School Year 

               

 

                            

 

 

Documenting Levels of Behavioral Risk    

 A key component of SWPBIS is creating and sustaining primary, secondary, and tertiary 

systems of support for academic and social behaviors in schools.  As cited in the Evaluation 

Blueprint for School-Wide Positive Behavior Support (2010), the “triangle” is used as a heuristic 

to reflect these levels of support as well as to represent levels of behavior risk based on the 

number of office referrals (i.e., 1 low risk, 2-5 some risk, and 6+ high risk).  The following chart 

provides a five year analysis of rates of office referrals for students in PBIS schools, illustrating 

the three levels of support (primary, secondary, and tertiary). 

 

 

 

38.67%

21.22%

7.58%

6.53%

6.06%

High School Top 5 Dispositions (2013-2014)

IN SCHOOL RESTRICTION - VA

FRIDAY/SATURDAY SCHOOL - LC

SUSPENSION FROM SCHOOL -
VA

LUNCH DETENTION - LC

IN SCHOOL RESTRICTION -
SPECIAL ED
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Table 4.9 Percentage of Enrolled Students in PBIS schools who received 1 Office Referral, 2-5 

Office Referrals and more than 6 Office Referrals from 2009-2014   

 

 

PBIS Student Climate Survey  

 

The PBIS Student Climate Survey was available to all students in grades 3-12 across the school 

division in October of 2013 and February of 2014.  This survey measures student’s perception of 

school climate (Student Relations, Teacher-Student Relations, School Safety scales) and the 

extent to which three types of techniques are used in the school to manage student behavior and 

develop social, emotional, and behavioral competencies (Positive Techniques, Punitive 

Techniques, Opportunities for Social-Emotional Learning scales). Each item within a scale was 

rated on a four-point scale as follows: 

 

 1: Never     2: Sometimes     3: Often     4: Always (Favorable unless indicated by an asterisk) 
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Table 5 District Student Climate Survey Results (October, 2013) 

 

 
 

Out of the 13,530 students who responded to the PBIS Student Climate Survey in February of 

2014, the subscales of Rules and Expectations, School Safety, Teacher-Student Relations, and 

Opportunities for Social-Emotional Learning received average scores ranging from 3.13-3.49 out 

of a possible score of 4.0 across elementary, middle, and high school levels.  While most of the 

ratings were similar from the October 2013 to February 2014 administration of the PBIS Student 

Climate Survey, a slight positive increase was noted in the subscale of Behavior Problems as 

students reported, on average, less threatening and bullying behavior and less worry regarding 

being harmed by others in school.  Upon a review of 2013 and 2014 PBIS Student Climate 

Survey Data, the greatest increase in positive ratings was noted at the middle school level with 

increases in positive perception of practice regarding rules and expectations, school safety, and 

opportunities for social-emotional learning.  In addition, the subscales of Opportunities for 

Social-Emotional Learning, School Safety, and Teacher-Student Relations were rated as areas of 

relative strength from both the Fall of 2013 and Winter of 2014 survey.   
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Table 5.1 District Student Climate Survey Results (February, 2014) 

 
 

 

Workshops for Staff and Families: 

While many of the schools in Loudoun County have been implementing PBIS for a number of 

years, district support is offered and provided upon school request to enhance practices and 

sustain momentum.  During the 2013-2014 school year, parent workshops, PTA/PTO 

presentations, staff training in crisis intervention and classroom management techniques, and 

refresher PBIS overview presentations were provided.  The Behavior Support Coordinator also 

served as a facilitator for an Ethics and Leadership Day at a high school in April of 2014, 

presented at the Transportation Trade Department (TTD) School Bus Summit in Washington, 

D.C. as a panel representative in December of 2013, presented on “Behavior Supports from A-Z” 

at a Special Education Advisory Committee (SEAC) meeting with the Behavior Specialists in 

December of 2013, and presented with the Consulting Teacher at a Safe and Supportive Schools 

Fair in November of 2013. 

 

 

__________________________________________________________________ 

This evaluation report provided an overview of the implementation of PBIS within Loudoun 

County Public Schools from 2007 through the 2013-2014 school year.  Specific attention was 

paid to context, input, fidelity, and impact factors in an attempt to provide an overview of the 

implementation framework from the district and school levels as well as the results that have 

been achieved in schools that are implementing PBIS.  This report will be expanded upon in 

coming years to continue to provide a model for best practice within the county. 
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